
 

An area supervisor 
works with each center 
regularly to improve the 
quality of the program 
and to ensure that center 
directors and teachers 
receive timely 
information, support, 
resources, and 
professional 
development.

ACE utilizes the Quality 
Assurance Review to 
maintain the quality of 
services provided for 
students and families. 
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Before graduation ACE teachers 
help our students with the critical 
step of post graduation planning 
with the following activities:  

Senior Career Portfolio- a year 
long career research project for 
seniors.
Recruiters  from community 
colleges,  Job Corps, vocational 
schools, and the military 
regularly visit our centers.
Visits to local colleges and career 
training centers.
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ACE credit recovery classes 
allow 
students to earn high school
credits toward graduation at their 
home school. Classes are offered 
in the four core areas of math, 
English, social studies and 
science, as well as selected 
electives for grades 9 through 12. 
All instruction is computer-based 
with a teacher in each classroom 
for student support.

Classes meet for two hours
once per week for ten
weeks.  Since 2006 ACE
credit recovery has helped over 
4500 Missouri students work 
towards their diplomas. 
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Attendance                                               88%
Special Ed Population                            30%
Retention Rate                                         78%      
Grade Level Growth—Reading            93%
Grade Level Growth—Lang. Arts         94% 
Grade Level Growth-Math                     80%
Grade Distribution (A’s and B’s)           56%           
Persistence to Graduation                     80%
Post Secondary Study                             73%            
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Learning for all; 
whatever it takes.

For further information contact Sam Gulotta @ 
314 744 1857 or gulottas@sbcglobal.net.

 



Bill Wilkerson - Mathews-Dickey Boys’ & Girls’ Club, November 20 
 

A COMPREHENSIVE DROPOUT PREVENTION PLAN

FOR STRUGGLING SCHOOLS IN MISSOURI 

Innovation In Education From The MathewsInnovation In Education From The Mathews--Dickey BoysDickey Boys’’ & Girls& Girls’’ ClubClub

“Failure to graduate hurts our children, 
damages our economy, and weakens 
our national security position in the 
world.”

General Colin J. Powell (ret.)

Founding Chair of America’s Promise

 
 

THE SILENT EPIDEMICTHE SILENT EPIDEMIC……

HIGH SCHOOL DROPOUT CRISIS IN AMERICAHIGH SCHOOL DROPOUT CRISIS IN AMERICA
•Every 29 seconds, another student gives up on school. More 
than 1 million American high school students drop out every 
year.

•Nearly one-third of all public high school students, and 
nearly one half of all African-American, Hispanic and Native 
American students—fail to graduate from public high school 
with their class.

•There are nearly 2,000 high schools in the United States 
where 40 percent of the typical freshman class leaves school by 
its senior year.

•The dropout problem is likely to increase substantially 
through 2020 unless significant improvements are made.

•Dropouts are more likely than high school graduates to be 
unemployed, in poor health, living in poverty, on public 
assistance, and single parents with children who drop out
of high school.

•The government would reap $45 billion in extra tax revenues 
and reduced costs in public health, crime, and welfare 
payments if the 700,000 20-year-old high school dropouts in 
the United States today were cut in half.

 
 
 
 
 



 

THE DROPOUT CRISIS IN MISSOURITHE DROPOUT CRISIS IN MISSOURI
•In the United States today, 1.2 million students 
fail to graduate from high school on time with a 
regular diploma. 

•About half of these dropouts attend one of the 
nearly 2,000 schools identified by researchers at 
Johns Hopkins University as “dropout factories.”
•In these schools, the typical freshman class has 
shrunk by 40 percent or more by the time the 
students reach their senior year. 

Graduation rates: According to independent 
estimates, Missouri’s graduation rate ranks 18th 
in the nation, at 75 percent. This is 10 
percentage points below the state-reported rate 
of 85 percent.

Gaps in graduation rates by race: Just over 
half of Black and Hispanic students in Missouri 
graduate from high school (56 and 57 percent, 
respectively) while over three-fourths of White 
students in Missouri graduate (78 percent). 

Economic impact of students who drop out: 
Approximately 19,300 students did not 
graduate from Missouri’s high schools in 
2007; the lost lifetime earnings inn Missouri for 
that class of dropouts alone are worth more than 
$5 billion. 

.

DROPOUT FACTORIES IN MISSOURI
Number of dropout factories in Missouri: 19
Where are Missouri’s dropout factories? The majority of the dropout 
factories in Missouri are located in St. Louis City and Kansas City. As 
in most states, dropout factories in Missouri serve high percentages of 
low income and minority students.

DROPOUT FACTORIES IN MISSOURI
Number of dropout factories in Missouri: 19
Where are Missouri’s dropout factories? The majority of the dropout 
factories in Missouri are located in St. Louis City and Kansas City. As 
in most states, dropout factories in Missouri serve high percentages of 
low income and minority students.

Alliance For Excellent Education, 2008

 
 
 

1. BAYLESS SR. HIGH                                                22. ESKRIDGE HIGH (WELLSTON)
2. CHARLESTON R-I CHARLESTON HIGH                                         
3. FERGUSON-FLORISSANT R-II MCCLUER HIGH
4. KANSAS CITY 33 CENTRAL SR. HIGH
5. KANSAS CITY 33 N.E. LAW & PUBLIC SERV. MAGNET 
6. KANSAS CITY SOUTHEAST HIGH 
7. KANSAS CITY 33 SOUTHWEST CHARTER SCH. 
8. KANSAS CITY 33 VAN HORN HIGH
9. KINGSTON K-14 KINGSTON HIGH
10. NORMANDY HIGH
11. NORTHWEST R-I NORTHWEST HIGH
12. ST. LOUIS CITY BEAUMONT HIGH 
13. ST. LOUIS CITY CENTRAL VISUAL/PERF. ARTS HIGH
14. ST. LOUIS CITY CLEVELAND NJROTC ACADEMY 
15. ST. LOUIS CITY GATEWAY HIGH
16. ST. LOUIS CITY ROOSEVELT HIGH 
17. ST. LOUIS CITY SOLDAN INTERNATIONAL STUDIES 
18. ST. LOUIS CITY SUMNER HIGH
19. ST. LOUIS CITY VASHON HIGH
20. RIVERVIEW GARDENS HIGH
21. JENNINGS HIGH

WASHINGTON - It’s a nickname no principal could be proud of: “Dropout factory,” a high school where no 
more than 60 percent of the students who start as freshmen make it to their senior year. That description 
fits more than one in 10 high schools across America.  (Bob Balfanz, Johns Hopkins researcher coined the term 
“dropout factory.”)
There are about 1,700 regular or vocational high schools nationwide that fit that description, according to 
an analysis of Education Department data conducted by Johns Hopkins for The Associated Press. That’s 
12 percent of all such schools, about the same level as a decade ago.

MISSOURI HIGH SCHOOL DROPOUT FACTORIES

 
 
 
 
 



THE HIGH SCHOOL DROPOUT EPIDEMIC IN AMERICA
Crime and America’s Dropout Crisis
•High school dropouts are three and one-half times more 
likely than high school graduates to be arrested, and more 
than eight times as likely to be incarcerated. Across the 
country, 68 percent of state prison inmates have not 
received a high school diploma.  

• According to researchers, 10 percentage-point increases 
in graduation rates have historically been shown to reduce 
murder and assault rates by approximately 20 percent.           
Increasing graduation rates by 10 percentage points would 
prevent over 3,000 murders and nearly 175,000 aggravated 
assaults in America each year, and the country would
save over $15 billion every year, including almost $10 billion 
in reduced crime costs alone.

•A 10 percentage point increase in graduation in Missouri 
would result in preventing 74 murders and 4,432 aggravated 
assaults

Missouri would see crime-related savings and 
additional revenue of about $147 million if graduation 
rates increased by just five percent
Fight Crime: Invest In Kids 2008

Researcher Mark Cohen found that the total costs  
involved when a troubled child grows up and drops 
out of school, uses drugs and becomes a career 
criminal averages at least two and a half million 
dollars per individual

 
 
 

THE HIGH SCHOOL DROPOUT EPIDEMIC IN AMERICA
EFFECT ON THE ECONOMY
•Each class of dropouts cost the nation more than $200 
billion in lost wages, tax revenues, and spending for social 
support programs

•The yearly cost to educate a student is $9,644; the cost to 
incarcerate a person is $22,600

•A high school dropout earns on average $9,200 less a year 
than a graduate, and about $1 million less over a lifetime

•Jobs requiring only a high school diploma will grow by 
just 9% by the year 2008, while those requiring a bachelor's 
degree will grow by 25%

•4-of-10 dropouts receive some type of government 
assistance

Beaumont High School, St. Louis, MO

2008 Dropout Rate 33.7%

Sumner High School, St. Louis, MO

2008 Dropout Rate 42.2%

Normandy High School, St. Louis, MO

2008 Dropout Rate 40%

If Missouri dropouts from the class of 
2007 had earned their diplomas,  the state’s 
economy would have benefited from an 
additional $5 billion in income over the 
students’ lifetimes. 

Reducing Missouri’s dropout rate by 10% a year will 
earn $191 million in crime-related savings; and 
additional state income by $103 million.

 
 
 
 
 
 



St. Louis Dropout Rate SkyrocketsSt. Louis Dropout Rate Skyrockets
Nearly a fourth of the high school students in St. Louis Public Schools dropped out last school year

•At 22 percent, it is the single largest spike in city 
school dropout rates in the last five years, and an 88 
percent increase from the prior year.

•State data show the dropout rate in St. Louis high 
schools ranges from zero at Metro to more than 42 
percent at Sumner. 

•Only the Kansas City district, which estimated its 
dropout rate at roughly 28 percent, reported numbers 
worse than St. Louis. 

•"It's a very disappointing piece of information," said 
St. Louis district CEO Rick Sullivan. “The district's 
success,” Sullivan said, “will be measured not by 
how many dropouts return to school — but by how 
effective it is at stopping students from leaving in the 
first place.”

•Experts say the high dropout rates in St. Louis and 
Kansas City are not that different from those in other 
U.S. cities.  "As shocking as those numbers seem to 
be, they're not out of line with what we're seeing 
nationwide," said Daria Hall, a policy analyst for The 
Education Trust, a Washington think tank.  "We have 
on our hands a dropout crisis nationwide," she said. 
"And it is most profound for low-income communities 
and communities of color." 

 
 
 
 
 

1) Life events- students who dropout because of something that happens outside of school --
they become pregnant, get arrested or have to go to work to support members of their family.
2) Fade Outs- students who have generally been promoted on time from grade to grade and may 
even have above grade level skills but at some point become frustrated or bored and stop seeing 
the reason for coming to school. Once they reach the legal dropout age they leave, convinced that 
they can find their way without a high school diploma or that a GED will serve them just as well.
3) Push Outs- students who are or are perceived to be difficult, dangerous or detrimental to the 
success of the school and are subtly or not so subtly encouraged to withdraw from the school, 
transfer to another school or are simply dropped from the rolls if they fail too many courses or 
miss too many days of school and are past (or in some cases not even past) the legal dropout 
age.
4) Failing to Succeed- students who fail to succeed in school and attend schools that fail to 
provide them with the environments and supports they need to succeed. For some, initial failure is 
the result of poor academic preparation, for others it is rooted in unmet social-emotional needs. 
Few students drop out after their initial experience with school failure. In fact, most persist for 
years, only dropping out after they fall so far behind that success seems impossible or they are 
worn down by repeated failure. 

THE F0UR BROAD CLASSES OF DROPOUTSTHE F0UR BROAD CLASSES OF DROPOUTS
The Silent Epidemic
Perspectives of High 
School Dropouts
A report by Civic 
Enterprises in 
association with
Peter D. Hart Research 
Associates for the Bill & 
Melinda Gate Foundation
By: John M. Bridgeland
John J. DiIulio, Jr.
Karen Burke Morison
March 2006

 
 
 
 



•Data shows that students in the 6th grade who are failing in math and reading, and miss more than 10 percent of 
enrollment days are a 40 percent chance of becoming dropouts.  Students who show these red flags in the 9th 
grade are a 60 percent chance of becoming dropouts.  These statistics and others facts point to the importance of 
focusing on the middle school years in designing any program to stem the dropout epidemic.

•Middle school years present the most perilous transition. Students who make unsuccessful
transitions to the middle grades, as evidenced by poor and declining attendance, behavior problems and/or course 
failure in the sixth grade rarely graduated.

•The middle grade transition is particularly tough because students in high poverty neighborhoods are 
experiencing multiple changes in their lives, at the very moment they are making an independent decision on 
whether or not to be engaged with schooling.

“Do whatever it takes to insure that all students earn on-time promotion to the 10th grade.  Social promotion does 
not help anyone, and repeating 9th grade is more often than not a one-way ticket to dropping out. Earning on time 
promotion to 10th grade is the equivalent of being able to read by second grade. It’s a point in time where 
everything possible and then some needs to be done to accomplish it. In practical terms this means many students 
will need a double dose of mathematics and reading/instruction in the 9th grade (80-90 minutes a day for the whole 
year) but part of this instruction will need to be geared to rapidly closing skill and knowledge gaps.”

Robert Balfanz, Researcher Johns Hopkins University, for “The Silent Epidemic”

MIDDLE SCHOOL FOCUSMIDDLE SCHOOL FOCUS

 
 
 
 

DROPOUTS
• About 40% Of Eventual Dropouts Can 

Be Identified In The 6th Grade & 75% By 
9th Grade

• Struggle In Or Disengage From School 
For Three To Four Or More Years Before 
They Drop Out

• Are Preventable
• Ultimately Want To Graduate From High 

School
Three Steps to Building an Early Warning and Intervention System for Potential Dropouts.

Robert Balfanz, Johns Hopkins University, Jan. 30, 2008

 
 
 
 
 



Students Are Knocked Off Course 
In The Early Secondary Grades By 

The A, B, C’s

Attendance
Behavior
Course Failure

 
 
 
 
 

A Three Step Plan for Ending 
the Dropout Crisis in Your Community

There are three essential steps to ending the dropout crisis in 
our communities.

•First, your community needs to understand its dropout crisis 
and the resources it is currently devoting to ending it. 

•Second, your community needs to develop a strategic dropout 
prevention, intervention and recovery plan that focuses 
community resources, efforts and reforms at the key points 
where and when students fall off the path to high school 
graduation. 

•Finally, your community will need to gather the human and 
financial resources needed for a comprehensive and sustained 
campaign and develop the evaluation, accountability and 
continuous improvement mechanisms needed to maintain
it.

Bill Wilkerson, Reach Out St. Louis:

In short, you are on the right track and you have put together a well-thought strategy and course of action. My main recommendation is to 
take it one step further and for each school you are working with closely map out a three tier intervention strategy that has whole school 
prevention efforts, targeted efforts for students who need moderate but sustained supports that can typically be delivered in small group 
settings or individually for only for short periods of time on a steady basis, and then intensive case managed supports for student for whom 
nothing short of one on one efforts will succeed.

You have done good work and it looks like you are on the path to a strong community based effort to raise graduation and achievement 
rates.  Looking forward to hear how it progresses. 

Regards,

Bob Balfanz 7/14/2009  
 
 
 



REACH OUT ST. LOUIS!REACH OUT ST. LOUIS!……
A CONTINUATION, NOT A BEGINNINGA CONTINUATION, NOT A BEGINNING

State Representative Don Calloway In Tutoring Session

Since Martin Mathews co-founded the club for young people with 
Hubert “Dickey” Ballentine in St. Louis back in 1960, education has 
always been the focal point around which the athletic activities have 
spun.  The Computer Literacy Instruction Program (CLIP) and 
Volunteer Tutorial programs were put in place to help public school 
youngsters in grades kindergarten through 12 succeed in the 
classroom.  And “The Sky is the Limit” and “Maleness to Manhood 
Workshop Series” have helped hundreds of students improve their 
educational skills, stay out of trouble and pursue their dreams.

So it came as no surprise that when news reached Mathews’ desk of 
the severity of the high school dropout crisis nationally, he initiated a 
search  immediately to find a solution.  He called on veteran 
broadcaster Bill Wilkerson, a board member and longtime supporter, to 
research the problem and help find an answer.  

The Mathews-Dickey Boys’ & Girls’ Club annually serves more than 40,000 young men and women, ages 5-18 in the St. Louis region

In May 2008, Mathews and Wilkerson co-founded “Reach Out St. Louis, “ a comprehensive plan to stem the dropout crisis.  
The focus was on assembling and integrating a wide range of community resources designed to tackle dropout problems 
from both an educational and social services perspective.  This approach was in keeping with the recommendations of noted 
researcher Robert Balfanz of the Center for Social Organization of Schools at Johns Hopkins University.  In  his landmark 
work, “What your Community Can Do to End its Drop-Out Crisis,” Balfanz says, “your community needs to develop 
a strategic dropout prevention, intervention, and recovery plan that focuses community resources, efforts, and 
reforms at the key points where and when students fall off the path to high school graduation.” The community 
needs “to gather the human and financial resources needed for a comprehensive and sustained campaign…” This 
is the essence of “Reach Out St. Louis!”

 
 
 
 

THE REACH OUT ST. LOUIS!REACH OUT ST. LOUIS! APPROACH

A. EXPERIENCED HUMAN INTERVENTION

In conversations with principals and administrators at the high schools with dropout problems,  it 
was apparent that unloading any great idea on their overburdened desks would quickly go
nowhere. So Mathews-Dickey Boys’ & Girls’ Club CEO Martin Mathews assigned
experienced staff members to the project to serve as Resource Directors, or liaisons between the
principals and the community resources brought together by Reach Out St. Louis!

As Gates Foundation dropout prevention researcher Robert Balfanz pointed out, “additional
human resources will be needed to end the dropout crisis in your community. In order
for evidence-based  interventions to succeed they need to be well implemented. Every
major new intervention, whether it is at the district or school level, needs an intervention 

manager: someone to keep  the people implementing it engaged and on task; to
trouble-shoot and customize it to local circumstances, and to improve it based upon
implementation learnings. In theory this is supposed to be the school principal, but school
principals can only be in so many places, doing so many things at once.”

Reach Out St. Louis!Reach Out St. Louis! is that intervention manager.

Martin Mathews, Co-Founder

Mathews-Dickey Boys’ & Girls’ Club

Reach Out St. Louis!

 
 
 
 
 



Bill Wilkerson, Executive Director: Co-founder of Reach Out St. Louis! with Martin Mathews in May 2008.  
Wilkerson conducted the research upon which the program has based its program approach.  He has spent most of his 
+35 years in the broadcast industry serving  Mathews-Dickey as a board member and in various host and speaking 
capacities.  This includes master of ceremonies for the historic trip to the Club by President Ronald Reagan in 1982.  He 
continues in his long-standing role as master of ceremonies for the annual alumni celebration.   

Bill Ballard, Director of Operations:  Manager of the Resource Directors, Ballard is one of the original 30 boys 
with whom Martin Mathews formed the Club in 1960.  He is a 1963 graduate of Sumner High and active in its alumni 
association.  A graduate of St. Louis University with a degree in business administration, Ballard spent 32 years in 
management with Boeing (formerly McDonnell-Douglas) in St. Louis.  After retirement from Boeing, he spent an 
additional seven years as City Manager and Base Supervisor for Champion Air in St. Louis.  Throughout this time Ballard 
has volunteered service to the Club, including stints as baseball and basketball coach.  

Resource Director Audrey Wilson: While taking on the role as Resource Director for Vashon High School, 
Wilson also continues her daily duties as Vice President of Marketing for Mathews-Dickey.  A 27-year employee at 
Mathews-Dickey, she has a degree in Criminal Justice from UMSL, and is a graduate of Cleveland High School in St. 
Louis.  She began working at the Club in 1982 with the Summer Camp, and has worked in various departments since 
that time. A confessed “workaholic,” Wilson has taken on the role as liaison to Vashon Principal Barbara Sharp with the 
enthusiasm and passion that is her hallmark at the Club.

Resource Director Ashley Ware: A graduate of Lake Forest College, Ware came to the Club in June of 2008 as 
a public relations and special events assistant.  While at Mathews-Dickey she has tutored students in math and reading, 
as well as lent her talents to projects requiring her skills in graphic design and communications.  Ware is liaison to 
Sumner High School Principal Sherman Curtis, and works closely with him and partners Harris-Stowe University,  
AmerenUE, and Cote Brilliante Presbyterian Church.  

Resource Director Johnetta Fowler-Thomas: A ten-year Army veteran who was Airborne-qualified and a 
sharpshooter, she retired from military service as a Sergeant E-5 and a logistics specialist.  Fowler-Thomas has a degree 
in Business Administration from Southwestern Christian College, and is also pursuing a degree in Criminal/Juvenile 
Justice from Harris-Stowe University.  She came to the Club as an intern in the Public Relations Department; later 
worked as an employee in that department; and also has worked with the Riverview School District as an Instruction 
Coordinator. She serves as liaison to Beaumont High Principal Travis Brown, and works closely with school partners 
Schnuck Markets and St. Louis University

THE REACH OUT ST. LOUIS! TEAM

 
 
 
 

THE REACH OUT ST. LOUIS! TEAM, CONT.

Resource Director Patricia Burnett:  Girls’ Program Director at Mathews-Dickey, Burnett has taken on 
the additional role as liaison to Roosevelt High Principal Terry Houston.  Program partners include Boeing, Interco 
Foundation, Mt. Zion Baptist Church, and Fontbonne University.   A 13-year employee at the Club, she works with 
staff, volunteers, and parents in program development and implementation.  Burnett is a graduate of Visual and 
Performing Arts High School in St. Louis and Fontbonne University.  
Resource Director Jacques Fransaw:  As a graduate of Cleveland NJROTC Academy, he earned the rank 
of Cadet Lt. Commander and the position of Alpha Company Commander. Fransaw is a graduate of University of 
Missouri – Rolla majoring Engineering Management; he graduated in May of 2004. In 2004, Fransaw joined UMR 
as the Coordinator of the Minority Engineering and Science Program and has revamped the MEP website and the 
student organizations that are housed in the MEP suite. He has successfully merged the MEP Summer 
Enrichment Program with the Hit the Ground Running Program, creating one pre- college summer experience for 
UMR freshmen. He also serves as a site coordinator for the Missouri Alliance for Minority Participation and is a co-
principal investigator of a University Transportation Center grant.  Fransaw will serve as Resource Director for the 
Normandy School District.      

Music Director Jamie Dennis: An unusually-gifted music artist, Dennis is creator of Edu-tainment, a 
unique blend of education and entertainment.  He uses music as a teaching tool for the youngsters at the Club and 
for Reach Out schools.  Dennis has worked with the Missouri Historical Society, St. Louis Science Center, St. 
Charles Community College, University of Missouri St. Louis, and numerous city grade schools.  In 2008 he 
released “Rappin History,” American history in hip-hop rhythm which has been a big hit with teachers and 
youngsters wherever and whenever it is heard.  Dennis will be working with Reach Out middle and high school 
students who have an interest in music.  The approach is to use music as a teaching tool, and also an incentive to 
keep students in school and on the path to graduation.

Executive Assistant Quarnisha Williams: Has worked at the Club in a variety of support roles since 
1987.  Williams provides a wide range of office skills and support for Club managers.  She is a graduate of Forest 
Park Community College. 

 
 
 
 
 



ST. LOUIS PUBLIC SCHOOLS COMMUNITY MATRIX COMMUNITY MATRIX 
BEAUMONT HIGH
Principal: Michael Brown

SUMNER HIGH
Principal: Terrell Henderson

ROOSEVELT HIGH
Principal: Terry Houston

VASHON HIGH
Principal: Barbara Sharp

RESOURCES DIRECTOR
Johnetta Fowler-Thomas

RESOURCES DIRECTOR
Ashley Ware

RESOURCES DIRECTOR
Patricia Burnett

RESOURCES DIRECTOR
Audrey Wilson

ST. LOUIS UNIVERSITY HARRIS-STOWE UNIVERSITY FONTBONNE UNIVERSITY UMSL

GREATER MT. CARMEL MBC COTE BRILLIANTE  
PRESBYTERIAN

MT. ZION MBC
ST. LUKE MBC

NEW NORTHSIDE MBC

Federal Judge E. Richard Webber…FBI,St. Louis…Sen. Claire McCaskill…Gov. Jay Nixon…Lt. Gov. Peter Kinder

Bob Costas, NBC Sports…Coach Tony Dungy (NFL ret.)…Isaac Bruce (NFL)…Ozzie Smith (MLB, *HOF)

Schnuck Markets Ameren UE Boeing
Interco Foundation

Police Contact:
Monica Townson

Police Contact:
Richard Booker/Jackie Gladney

Police Contact:
Gaston Cole

Police Contact:
DeAndre Davis

Kappa Alpha Psi Fraternity…Omega Psi Phi Fraternity… Delta Sigma Theta Sorority
Alpha Kappa Alpha Sorority….High School Alumni Associations…St. Louis Masons

ST. LOUIS POST DISPATCH….. KTVI CHANNEL 2….. KMOX RADIO.....ST. LOUIS TEACHERS UNION LOCAL 420

Wells Fargo Advisors...Federation Of Block Units…St. Louis Fire Department…St. Louis Rams

Laclede Gas          
Peabody Energy

CENTENE  CORPORATION…EMERSON…..GRICE GROUP ARCHITECTS…THE LAWRENCE GROUP…THE STOLAR PARTNERSHIP

United Way of Greater St. Louis AgenciesUnited Way of Greater St. Louis Agencies……Washington University Brown Grad SchoolWashington University Brown Grad School

Yeatman
Middle School

Langston, Stevens
Middle Schools

Fanning, Long, L’Overture
Middle Schools

L’Overture
Middle School

 
 
 
 

Innovation In Education From The MathewsInnovation In Education From The Mathews--Dickey BoysDickey Boys’’ & Girls& Girls’’ ClubClub

Resource 
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Track Potential DropoutsTrack Potential Dropouts

The NationThe Nation’’s First Comprehensive Dropout Prevention Solutions First Comprehensive Dropout Prevention Solution

 
 
 
 
 



B. SOFTWARE TO IDENTIFY & TRACK B. SOFTWARE TO IDENTIFY & TRACK 

POTENTIAL DROPOUTSPOTENTIAL DROPOUTS

*Middle Schools

*High Schools

DEWS DATA CENTER

At-Risk Indicators
•Student Attendance

(note absence ratio greater than 10 percent of total enrollment days)

•Student Course Work

(GPA is less than or equal to 1.0, or a decline of .50 from the last grading 
period)

•Student Behavior

(3 discipline referrals in last 35 days; 5 referrals year-to-date)

•Note Student Age if it is greater than or equal to the grade enrolled plus seven
years

REACH OUT ST. LOUIS!REACH OUT ST. LOUIS!
•Resource Directors

•Principals

•SLPS

•DESE

*In middle schools student tracking begins in 6th grade focusing on attendance and performance in reading & math. Key grade in high school is 
9th, where most dropouts occur.  Tutoring needs are handled by university partners; social services needs met by United Way agencies.

 
 
 
 

 
 
 
 
 



A Complete Longitudinal Data System A Complete Longitudinal Data System 
LongLong--term Analysis term Analysis 

““AsAs--ItIt--Happens CommunicationsHappens Communications””

Enrollment / Demographics
Parent Command Center
Attendance 
Grades
Discipline 
Assignment and Curriculum Tracking
Integrated Communications (email, 
phone) 

 
 
 
 

PurposePurpose
To open communications between all stakeholders 
(LEA, DOE, Parents)
To Use Real-Time Data
To Identify At-Risk Students
To Keep Stakeholders Posted
To Create Interventions
To Record and Track Success for “Best Practices”

Development 

Utilize data systems that support a realistic diagnosis of the number of students who drop out and that help 
identify individual students at high risk of dropping out. States, districts and schools should develop 
comprehensive, longitudinal, student level databases with unique IDs that, at a minimum, include data on 
student absences, grade retention, and low academic achievement. Data should be reviewed regularly, with a 
particular emphasis before the transitions to middle school and high school.
Institute of Education Sciences (IES) Practice Guide…U.S. Department of Education

 
 
 
 
 



NOTIFICATION OF MEETING
The Email 
Notification

 
 
 
 
 

ResearchResearch--Based Tutoring That Makes The GradeBased Tutoring That Makes The Grade

TEST PREPTEST PREP
••SATSAT

••ACTACT

••MAPMAP

MATHMATH ENGLISHENGLISH

SCIENCESCIENCE

SOCIAL SOCIAL 
STUDIESSTUDIES

COMMUNICATIONCOMMUNICATION

ARTS ARTS 

Innovation In Education  

From the Mathews-Dickey Boys’ & Girls’ Club 

& 

the University of Missouri-St. Louis

©
©
©
©

©©

©

SMART ALEC TUTORINGSMART ALEC TUTORING

©

©

TUTORINGTUTORING

 
 
 
 



The No Child Left Behind Legislation DOES NOT ADEQUATELY ADDRESS THE DROPOUT CRISIS

Although there are debates and legitimate concerns about NCLB’s methods and requirements, consensus has 
emerged on one of its major flaws: NCLB focuses on improving outcomes for students in grades K−8, and does 
little to improve outcomes for high school students.
While many of the provisions of NCLB do apply to all public schools, including high schools, the law was designed primarily 
with the earlier grades in mind. The law does not take into account either the nation’s evolving needs for an increasingly 
better educated populace or the considerable differences between elementary schools and secondary schools. Thus, NCLB 
emerged with provisions that often neglect, or that are even at odds with, the needs of America’s millions of secondary 
students, particularly the six million students who are most at risk of dropping out of school each year. As a result, the 
educational and equity promises of NCLB fail to extend to America’s older students. 
Alliance For Excellent Education

SCHOOL DISTRICT ADMINISTRATORS IN THE ST. LOUIS PUBLIC SCHOOL SYSTEM AND THE 
NORMANDY SCHOOL DISTRICT SAY THE #1 RESOURCE THAT WOULD ENABLE THEIR STUDENTS 
GRADES 6-12 TO MAKE UP THE GRADE LEVELS THEY ARE CURRENTLY BEHIND AND THE COURSES 
THEY ARE FAILING IS QUALITY TUTORINGQUALITY TUTORING

TUTORING
SMART ALEC TUTORING

 
 
 
 
 

SMART ALECSMART ALEC

TUTORINGTUTORING

ResearchResearch--Based Tutoring That Makes The GradeBased Tutoring That Makes The Grade

••SMART ALEC SMART ALEC Chief of Instruction Judith A. Cochran, Ph.D, is Executive Director of 
Tutorial Education at the University of Missouri, St. Louis

•Dr. Cochran has extensive experience in working with high school dropouts; has designed 
tutor training for AmeriCorps; and is a reading and literacy expert

•Tutors trained and managed by Dr. Cochran serve 31 different St. Louis Public schools, in 
addition to area libraries, community centers, and youth agencies.   

•For middle and high schools, SMART ALEC SMART ALEC works with classroom teachers to design 
intervention programs using benchmark test data for six grade levels in four content areas

•As requested by principals, SMART ALEC SMART ALEC focuses on providing highly-qualified tutors 
during the school day working closely with administrators and teachers on scheduling

©

Research shows that low academic performance, absenteeism, and grade retention are related to dropping out. Providing
academic supports, such as tutoring or enrichment programs, helps address skill gaps and offset a cycle of frustration,
and can enrich the academic experience for students who may be bored or disengaged. Institute of Education Sciences

 
 
 
 



•The first step will be to obtain the content deficits for each grade level as identified on the most recently-
administered benchmark tests. Intervention programs will be developed using the benchmark test data and 
RITE templates.  Intervention programs will follow educational standards targeted by school administration and 
faculty. The individuals who develop the six grade levels of intervention programs in four content areas will be 
trained by RITE and high school faculty and use the materials in the RITE best practices and Ward E. Barns 
libraries. The programs are expected to take two months to develop and cover a six month time period. 
Training manuals and resource materials will be prepared for the tutors. The program developers will be 
solicited from graduate level courses taught Fall semester 2009. Developed programs will then be evaluated 
by school department heads in the each of the subject areas; math, science, communication arts and 
science. Once the programs are approved, the training of tutors will be conducted.

•Classroom tutors will be hired from advertisements placed on RITE university employment websites: Harris 
Stowe, Fontbonne,  Webster, Maryville, St. Louis University, University of Missouri, St. Louis and Washington 
University. Hiring will consist of completing paperwork that will include transcripts and a writing sample and 
content test, interviews and a school orientation of resources and staff responsibilities. Tutor training will be 
conducted by pairs of teacher and program developers and administrators. 

•Student attrition will be the first measure of program success. The second criteria of success will be the 
retention of tutors. The third measure of program success will be the improvement of students’ attendance and 
grades. The final measure of success will be the modification of the intervention programs based upon student 
and tutor responses.

THE SMART ALEC APPROACH TO EFFECTIVE TUTORING

SMART ALEC TUTORINGSMART ALEC TUTORING

A large group of students failed to get a 
solid foundation in core subjects such 
as math and reading in grades 1-5 
because they were absent from the 
classroom through no fault of their own.

A large group of students failed 
to get a solid foundation in core 
subjects such as math and 
reading in grades 1-5 because 
the teacher-student ratio 
prevented individualized 
instruction.

 
 
 
 

TECHNOLOGYTECHNOLOGY

Merely providing connectivity is not enough. There must be qualified teachers to 
use the technology and teach students how to use it. The need for qualified 
teachers is particularly acute in Title I schools. There is concern over the growing 

digital divide between low-income and middle class families and schools. 

Educational Technology Is Needed
Educational technology is needed for a variety of reasons. It provides an 
alternative method of learning for those who struggle to learn using traditional 
methods. Technology can be used to address multiple intelligences and also to 
provide authentic learning experiences for students. It helps to prepare students 
for the world of work. Almost every job today requires some level of computer 
knowledge and ability. A U.S. Department of Labor Report states, "By 2006, 
nearly half of all U.S. workers will be employed in industries that produce or 
intensively use information technology products and services" (21st Century 
Workforce Commission, June 2000, p. 10). The unskilled positions that were filled 
by dropouts are quickly disappearing.

Expected Benefits
Technology can remove barriers to learning and be especially helpful to at-risk 
students. The use of educational technology can: 
Improve student mastery of content; 
Provide individualized instruction; 
Improve students' attitudes toward learning; 
Prepare students for the workforce; and 
Increase the cost effectiveness of instruction (Boe, 1989). 

Computers can expand the educational horizons 
for teachers and students. With technology 
training and support for teachers and students, 
the full potential of instructional technology can be 
realized National Dropout Prevention Center/Network

 
 
 
 
 



FAMILY COUNSELING & SUPPORT

The George Warren Brown School of Social 
Work at Washington University will create a 
graduate student field education unit in 
partnership with the Reach Out St. Louis! 
program at Roosevelt High School to 
implement, monitor, and evaluate a pilot 
drop-out prevention program developed by 
Reach Out St. Louis. The field unit would 
partner with the academic administration at 
Roosevelt High School to support at-risk 
youth and their families on a variety of fronts 
and the Brown School will provide additional 
work to advance development of the drop-
out prevention model.

Roosevelt High School students, as identified by administrative leadership from 
Roosevelt, would receive supervised social work services based on individual needs 
compatible with the Reach Out St. Louis! program.  In addition, current and new 
social supports and services at Roosevelt High School could be developed and 
enhanced by Brown School students that include but not limited to the following 
areas that may contribute to drop-out prevention:   
•Time Management and Attendance         
•Job readiness
•Career Counseling
•Anger Management/Bullying
•Peer Mediation Groups
•College Preparation

Advocating Student Excellence (ASE)…is a 
practical counseling delivery system for school and 
community-based interventions, developed and 
operated out of the Division of Counseling and 
Family Therapy (DCFT) at the University of 
Missouri-St. Louis (UMSL).  The purpose of the 
ASE program is to offer supplemental mental 
health and academic support services to 
traditionally underserved and marginalized 
populations using theoretically and culturally 
appropriate intervention strategies.  The program 
will begin as a pilot at Normandy High School and 
focus on critical preventative and resiliency-building 
services, in addition to offering a variety of 
responsive services (e.g., crisis support, grief and 
bereavement counseling)

 
 
 
 

THE THE REACH OUT ST. LOUIS!REACH OUT ST. LOUIS! SUPPORT TEAMSUPPORT TEAM

Tony Dungy

O.J. AtogweBob Costas

Isaac Bruce

Aeneas Williams

Ozzie Smith

Martin Mathews

Normandy School District

Supt. Dr. Stanton Lawrence

St. Louis Police Chief Dan Isom

St. Louis Public Schools 

Supt. Dr. Kelvin Adams

James Butler  
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Mary Ann Kramer

Literacy Roundtable and 

Literacy for Social Justice Teachers Research Group

Why Did They Let Me Leave?

 
 

Why Did They Let Me Leave?
Transformative question 
Whose responsibility is it?
Complex reasons for leaving
Right to an education

 
 
 
 
 



 
 

Why They Leave
Common Responses
Influencing Factors
When conditions for leaving begin

 
 
 
 
 

Why Did They Make Me Leave

Push-Outs

School to Prison Pipeline

 
 



 
 

Recommendations

Let Teachers Teach: 
“If I’m not learning, are you teaching?”

Start Early 
Teach Reading Beyond Third Grade
Teacher Education 

 
 
 
 

Recommendations

Address Special Education and Tracking
Reduce Suspensions & Expulsions
Implement Alternative Disciplines 
Stop the School to Prison Pipeline 

 
 
 



 
 

Recommendations

Include Family
Stop blaming 
Reframe the debate 
Fund education across the lifespan
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Adult Education and Literacy

Part of Solution
Services and Resources 
Data
Funding

 
 



 
 
 

Adult Education & Literacy  Fiscal Year 2008

JUST THE FACTS:    Adults Served

Number Enrolled: 52,486     (Total Students enrolled)
Adults Served:   33,497  (Students attending at least 12 hours 
and have a pre test)
Gender:

Male:     17,801   53%
Female: 15,696   47%

Age:
16-18:    3,401
19-24:    9,066
25-44:  15,304
45-59:    4,775
60+ :        951

Academic Functioning Levels:
Adult Basic Education (ABE) students whose assessments place them in 
National Report System (NRS) levels 1-4 (Grade Equivalent 0.0 – 8.9)
Adult Secondary Education (ASE)  students  fall in NRS levels 5-6 (Grade 
Equivalent  9.0-12.9)

 
 
 
 
 

English as a Second Language (ESL) students  fall into NRS 
levels ESL 1-7 (Grade  Equivalent 0.0-8.9)

ABE:   22,061
ASE:     4,775
ESL:      6,661

 



 
 
 

GED Test
An Alternative ,  Not a Substitute 
Test Content 
Data 
MO 2007   Target Population:  756,515*

Test Candidates:     12,134
Test Completers:    12,061
Test Passers: 9,484

*based on 2000 census data

 
 
 
 
 

GED  TEST FACTS
Who Accepts the GED Credential

Credentials are issued by jurisdictional partners

98% of colleges and universities that require a high school 
diploma accept the GED credential  (Annual Survey of Colleges 2007. Copyright ®

2007. The College Board.)

96% of companies accept applicants with a GED credential 
for jobs requiring a high school degree (Society for Human Resource Management, 

2002)

Over 17 million people have earned a GED 
credential since 1943.

 



 
 
 

Education is a Right 
Education is a right recognized within the United 

Nations Universal Declaration of Human Rights.  

Most states have similar statutes declaring education 
as a right.

It is our responsibility as parents, teachers, 
administrators, lawmakers, and community 
members to ensure everyone  is afforded an equal 
high-quality education.  

It is an essential element of an informed citizenry.

 
 
 
 
 

More Info
Contact:  Mary Ann Kramer

MaryAnn.Kramer@slps.org

314-367-5000

www.literacyroundtable.org

www.umsl.edu/~lsjtrg

www.mo.dese.gov/divcareered/adult_ed

www.national-coalition-literacy.org

www.coabe.org

www.pbis.org

 











Charles Smith, MNEA, November 20 
 

Missouri House of Representatives
Dropout Prevention Task Force

November 20, 2009
University of Missouri-St. Louis
Millennium Student Center- Century A
One University Blvd
St. Louis, MO 63121
Representative Jamilah Nasheed, Chair

 
 
 

Graduation Rates in Missouri 
Compared to the National Average

The most credible and reliable estimates of high 
school graduation rates are the Averaged 
Freshman Graduation Rates or four-year, on-
time graduation rates calculated by the National 
Center for Education Statistics (NCES), the 
nation’s “official” graduation rates.  They 
estimate the percentage of public school 
students that graduate with a regular high school 
diploma, four years after they entered high 
school. This is often described as graduating 
"on time." 

 
 
 
 



On the next slide are the most current 
four-year, on-time graduation rates from 
NCES for Missouri and the nation as a 
whole.  Overall, on-time graduation rates 
for all students, and for all student racial-
ethnic groups, are higher in Missouri than 
in the nation as a whole.  The lowest 
graduation rate in Missouri is among Black 
students 

 
 
 
 

80.3%84.2%  (48,677 students) White, non-Hispanic

60.3%68.8%  (8,970 students)Black, non-Hispanic

62.3%86.7%  (1,371 students)Hispanic

91.4%100%  (1,035 students)Asian/Pacific Islander 

61.3%90.6%  (222 students)American 
Indian/Alaska Native

73.9%81.9%  (60,275 students)All Students

The NationMissouri

Four-Year, On-Time Graduation Rates, 2006-07Student Groups

 
 
 
 
 



Dropout Rates in Missouri
Compared to the National Average

• Dropout rates are calculated annually 
rather than over a four-year period as are 
graduation rates.  This means the 
percentages are not terribly dramatic (i.e., 
the percentages are small).  And, as the 
table in the next slide shows, there really 
isn’t much “news” here.  Missouri 
compares favorably with the nation as a 
whole. 

 
 
 

3.0%3.0%  (6,747 students)White, non-Hispanic

6.8%6.5%  (3,270 students)Black, non-Hispanic

6.5%6.8%  (510 students)Hispanic

2.6%2.4%  (105 students)Asian/Pacific Islander 

7.6%4.6%  (56 students)American Indian/Alaska Native

4.4%3.7%  (10,688 students)All Students

The NationMissouri

Dropout Rate and Number of Dropouts, 
Grades 9-12, 2006-07

Student Groups

 
 
 
 
 
 



When Do Students in Missouri Drop out 
Compared to the National Average?

Nationally, dropout rates in 2006-07 
increased as grade level increased.  
Grade-level to grade-level increases in the 
number of students who dropped were not 
as great in Missouri.  Unfortunately, NCES 
doesn’t break down this information for 
various racial-ethnic student groups. 

 
 
 
 

4.1%4.4%3.7%3.0%Missouri 

6.5%4.2%3.7%3.4%The Nation

Grade 12Grade 11Grade 10Grade 9

Dropout Rate and Number of Dropouts by Grade, 
2006-07

Student Groups

 
 
 
 
 



Student “Pushouts”
Students are either counseled or forced out of a 
school prior to graduation because their 
presence makes it more difficult for the school to 
meet some goal of the school. For example, 
when school funding is tied to test scores, 
schools that can get rid of low-performing 
students, can increase their average test scores.  
Another example:  If a school can push out 
enough low-performing students in student 
racial-ethnic groups, they increase their chances 
of making AYP under No Child Left Behind. 

 
 
 

“Pushouts”
Students also are pushed out of school because 
they present discipline problems, they are “too 
old,” or they don’t have enough credits to 
graduate.  Even in cases where  students can 
legally remain in high school until they are 21, 
they may be counseled out after they are over 
18.  Many pushouts are told they need to go to a 
General Educational Development (GED), and 
while a GED certificate is better than nothing, it 
does not provide the same entre to jobs or 
college that a regular high school diploma does. 

 
 
 
 
 
 



“Pushouts”

School pushout also can occur when a 
school repeatedly suspends a student, 
when a student is expelled under zero 
tolerance policies or when a student is 
forbidden from returning to school 
because of a criminal record. Zero 
tolerance policies are likely contributing to 
the pushout phenomenon.

 
 
 
 

“Pushouts”

With respect to available research on high-
stakes tests, some studies report that the 
tests increase the likelihood of students 
dropping out.  That is, high-stakes tests 
create incentives for low-scoring students 
to drop out or for schools to push out 
students who would not do well on the 
tests in subtle (and not so subtle) ways.

 
 
 
 
 



Low-Graduation Rate High Schools in Missouri 
and the Nation

There are approximately 2,000 “low-
graduation rate” high schools in the 
country.  They produce more than half of 
the country’s dropouts, and two-thirds of 
dropouts are among students of color.  
They are concentrated in 17 states, and 
these 17 states produce 70 percent of the 
nation’s dropouts.

 
 
 

Research Info

Missouri is not one of the 17 states.  
However, researchers at Johns Hopkins 
University have identified 22 low-
graduation rate high schools in Missouri.  
Of the 22, the highest concentrations are 
in St. Louis and Kansas City.  
Approximately half (10 schools) are in St. 
Louis City School District; four more are in 
the Kansas City School District. 

 
 
 
 
 
 



What do we know about 
“low-graduation high schools?”

These are under-resourced, over-challenged 
schools.  They educate almost exclusively low-
income students, and less than half receive 
federal Title I funds.  Many struggle with high 
student retention rates, student performance that 
is two or more years below grade level, high 
rates of special education placement, severe 
student attendance and behavior problems, and 
high teacher and administrator absenteeism and 
turnover. 

 
 
 
 
 

How do we improve these schools? 
States and districts need to: 

• Intervene in schools that have chronically low graduation rates 
through effective, coordinated efforts that involve the school and 
the community.

• Recognize that increasing graduation rates at these schools may 
well involve community and school transformation, so they require 
the infusion of dedicated resources – time, money, personnel.

• Invest resources so that educators can reach out to, and involve, 
stakeholders that will benefit from dropout reduction, including
groups interested in educational excellence, economic growth, 
youth development, and crime reduction, as well as those 
stakeholders that bear the costs of high dropout rates including
businesses, civic groups, advocacy groups, law enforcement, 
health care, social services, and neighborhood organizations.  

 
 
 
 



Successful Strategies 
that Missouri Could Implement

School districts and schools need the state’s policy support so that 
they can build strong personal relationships at school between 
students and adults. Help us:  

• Reorganize schools to create small learning communities for 
students and teachers. 

• Provide educators with time and training so they can create 
caring, long-term, individual relationships between students and 
adults in the school so that each student has an adult they can 
turn to and rely on.

• Put advisory, advocacy, and counseling systems in place in every
school to meet students’ academic and personal needs.

• Provide educators with time and training so they can make strong
and effective connections with students’ families through regular 
communication, school and community events, and home visits. 

 
 
 
 

Strategies
School districts and schools need the state’s financial 
support so we can create an early warning system to 
identify students at risk of dropping out.

• Provide the resources to train schools staffs to use data 
on student attendance, behavior, and academic 
performance to identify students who are at greater risk 
of dropping out.  Such data monitoring should begin in 
the upper elementary grades, a time when students 
begin to get off track toward graduation.

• Provide schools with the personnel, funding, and other 
resources they need to address student problems that 
are identified by an early warning system as the 
problems surface. 

 
 
 
 
 



Strategies
School districts and schools need the state’s financial 
and policy support so that they can make sure that 
students don’t fall behind and fail academically.  Help us 
to : 

• Reduce class size in all grades, including middle and 
high school.

• Create small- learning communities in secondary 
schools through grade-level academies and/or schools 
within schools.

• Provide one-on-one tutoring and intense support before 
school, after school, in the evenings (high school 
students), in summer school, and in the first quarter of 
each school year.

 
 
 

Strategies
• Provide extra courses in core subjects for students who 

need to catch up academically.
• Offer credit recovery programs to students who have too 

few credits to graduate.
• Provide students who need extra time five years to 

graduate.
• Provide time for teachers to collaborate on how to best 

help students who are struggling academically.
• Make sure schools are staffed by skilled and 

knowledgeable teachers who are experts in what they 
teach and in how to teach.

 
 
 
 
 
 



Strategies
School districts and schools need the state’s financial 
and policy support to offer students options for how they 
prepare for college and the job market.  Help us: 

• Offer students career and technical education as well as 
a college preparatory curriculum.

• Partner with higher education so students can take 
college courses while they are in high school.

• Provide project-community-based, and service-learning 
opportunities that help students see the relevance of 
what they learn in school to their lives and interests 
outside school.

• Offer students effective alternative programs within 
schools and the option of attending alternative schools. 

 
 
 

Strategies
Students drop out of high school for a variety of 
reasons. Some are related to their experiences 
in school; some are not. This means that 
schools and educators alone cannot solve the 
dropout crisis. Solutions must be forged by a 
broad spectrum of those who care enough to 
take action, including NEA members and other 
educators, school board members, mayors, 
governors, legislators, parents, health and social 
service organizations, philanthropies, youth 
advocates, and business leaders. 

 
 
 
 
 
 



Increasing graduation rates is also about early 
intervention; that is, providing students with additional 
support when they begin to get off-track to graduation. 
To do that, we recommend that schools closely 
monitor – and use – the following information to 
construct an “early warning system”: attendance, 
behavior, effort, academic performance (especially in 
reading and math). Schools routinely collect 
information in each of these areas, but they often do 
not have the time, nor the personnel on staff, that 
enable them to examine this information periodically 
during the school year (perhaps every six weeks) to 
identify students who are beginning to go “off-track”
and intervene immediately. Schools need additional 
resources to hire staff, or provide stipends to teachers, 
who can pull together these data for review every six 
weeks.

 
 
 
 

We also know that we need effective programs to help 
us increase graduation rates. In the classroom, effective 
means the program will work – will improve students’
learning – when it is faithfully implemented. Many 
programs – whole school reform, reading/literacy, after-
school – and others “court” school districts in Missouri 
and argue that their program is effective. The state can 
help educators identify, and implement, truly effective 
programs by evaluating the strength of the research 
evidence unpinning them and sharing that information 
with educators and school boards so that districts, 
communities and schools are using programs that really 
will help them increase graduation rates. 

 
 
 
 
 



My Parting Words

I have attempted to share a few generic 
strategies that I believe would apply in 
Missouri.

Thank you for your time!

 













Appendix 3. Kindergarten Grade-Level Expectations for Reading  

Reformatted from http://www.dese.mo.gov/divimprove/curriculum/GLE/CAgle2.0.html

Big idea. Develop and apply skills and strategies to the reading process
Concept. Print Concepts

a. Demonstrate basic concepts of print directionality left to right, return
sweep, top and bottom

b. Demonstrate basic concepts of print: understand that the story is in the
print

c. Demonstrate basic concepts of print: word by word matching
d. Demonstrate basic concepts of print: distinction between letter and word

Concept. Phonemic Awareness
a. Develop ability to recognize sounds (phonemes) in words (phonemic

awareness): recognize rhyming words
b. Develop ability to recognize sounds (phonemes) in words (phonemic

awareness): isolate consonant sounds
c. Develop ability to recognize sounds (phonemes) in words (phonemic

awareness): hear and say onset and rime
d. Develop ability to recognize sounds (phonemes) in words (phonemic

awareness): hear and say spoken phonemes
Concept. Phonics

a. Develop alphabet and phonics knowledge: identify letters
b. Develop alphabet and phonics knowledge: say sounds associated with

letters
c. Develop alphabet and phonics knowledge: write letter that goes with

consonant sound
Concept. Fluency

a. Read simple text: containing a small bank of high-frequency words
b. Read simple text: consisting of environmental input

Concept. Vocabulary
Develop vocabulary by listening to and discussing unknown words in
stories

Concept. Pre-Reading
a. Develop and apply, with assistance, pre-reading strategies to aid

comprehension: access prior knowledge
b. Develop and apply, with assistance, pre-reading strategies to aid

comprehension: preview text and picture
c. Develop and apply, with assistance, pre-reading strategies to aid

comprehension: make general prediction
Concept. During Reading

a. During reading, shared reading, or read-alouds, develop and utilize, with
assistance, strategies to self-question and correct

b. During reading, shared reading, or read-alouds, develop and utilize, with
assistance, strategies to infer

c. During reading, shared reading, or read-alouds, develop and utilize, with
assistance, strategies to predict and check using cueing systems: meaning,
structure, and visual information

Concept. Post-Reading



a. Develop and demonstrate, with assistance, post-reading skills after reading
or read-alouds to respond to text: question to clarify

b. Develop and demonstrate, with assistance, post-reading skills after reading
or read-alouds to respond to text: retell

c. Develop and demonstrate, with assistance, post-reading skills after reading
or read-alouds to respond to text: illustrate

d. Develop and demonstrate, with assistance, post-reading skills after reading
or read-alouds to respond to text: re-enact stories

Concept. Making Connections
a. Identify connections, with assistance, between text to text (text ideas ---

similarities and differences in fiction and non-fiction works)
b. Identify connections, with assistance, between text to self (text ideas and

own experiences)
Big idea. Develop and apply skills and strategies to comprehend, analyze and evaluate

fiction, poetry and drama from a variety of cultures and times
Concept. Text Features

a. Use details from text, with assistance, to locate names of author and
illustrator

b. Use details from text, with assistance, to apply information in title and
pictures

Concept. Literary Techniques
Participate in read-aloud experiences involving rhythm, rhyme,
alliteration, and repeating line or phrase

Concept. Literary Elements
a. Use details from text to identify story elements in shared reading and read-

alouds with assistance: main characters
b. Use details from text to identify story elements in shared reading and read-

alouds with assistance: problem(s)/events
c. Use details from text to identify story elements in shared reading and read-

alouds with assistance: setting
Big Idea. Develop and apply skills and strategies to comprehend, analyze and evaluate

nonfiction (such as biographies, newspapers, technical manuals) from a
variety of cultures and times

Concept. Text Features
Develop an awareness that text and pictures provide information

Concept. Literary techniques
Concept. Text Structures

a. In response to text and with assistance, ask questions to clarify meaning
b In response to text and with assistance, answer questions
c. In response to text and with assistance, recognize important information

and identify supporting details
Concept. Understanding Directions

Follow simple pictorial/written direction, with assistance




